WMST 422- Advanced Seminar in Feminist Research Methods

Dr. L. Angeles, Instructor

PBL EXERCISES for WMST 422 (2007-2008)

PBL Exercise # 1: Identifying Characteristics of Feminist Research 
The learning objectives for this exercise are:

· To analyse the difference and complementarity between quantitative and qualitative research paradigms within various epistemological traditions, and various methods associated with each paradigm;

· To develop skills in writing a tentative working title and outline or table of contents for your research;

· To develop skills in writing a purpose statement that establishes the direction for the research; and

· To develop skills in writing the research questions, objectives, or hypotheses.

Background:

You are a graduating student required to develop a research design as a requirement in you program of study, but you do not know where to start. So you enrolled in WMST 422 to gain practical skills in doing research. 

On the second day of classes, you are given handouts on the following:

1. a table on various epistemological traditions in social science research;

2. a copy of the research proposal “Understanding the Effects of the New Immigration and Refugee Protection Act on Women Asylum Seekers in Canada.”
You are then asked to do the following tasks as writing-based exercises:

Your tasks:

1. Identify the epistemological traditions in policy and social science research where you will situate the proposal “Understanding the Effects of the New Immigration and Refugee Protection Act on Women Asylum Seekers in Canada”. Explain briefly why you think the research belongs to one or any combination of tradition(s). 

Full Mark: 20 points

2. List down all of the characteristics or principles of feminist research based on the three assigned reading assignments for this week (i.e., Harding and Norberg, Logan and Huntley, and Jackson), Do you consider the “Understanding the Effects of the New Immigration and Refugee Protection Act on Women Asylum Seekers in Canada” a feminist research? Why or why not?

Full Mark: 30 points

* * *

PBL Exercise # 2: Feminist Action Research and the Localized Poverty Reduction in Vietnam

Learning Objectives:

· To understand the principles of participatory action research and how they intersect with feminist research principles;

· To learn how to develop concept definitions based on brainstorming and word association exercises;

· To identify the basic “Knowledge”, “Skills” and Attitudes” (KSA) that Participatory (Development) Action Research practitioners must have; and

· To develop skills in formulating gender-aware interview questions in doing participatory action research.

Background:

You will be asked to listen to a presentation about the origins, objectives and outcomes of the 5-year “Localized Poverty Reduction in Vietnam: Building Capacity for Participatory Planning and Policy Assessment” capacity-building project funded by the Canadian International Development Agency (CIDA) and based at the UBC Centre for Human Settlements. (For further information visit <www.chs.ubc.ca>

Your tasks:

1. Brainstorming and Writing Definitions Exercise: 

a. Brainstorm in your learning group the words and concepts you commonly associate with the words: “Feminist”, “Participation”, “Action” and “Research”. 
b. Now using the words you come up with, develop your own group’s definition of Feminist Participatory Action Research. 

Full Marks: 10 points

2. Naming and Listing Exercise. 

a. List down the principles and characteristics of Participatory (Development) Action Research that are discussed in the articles under Feminist Participatory Action Research assigned for this week (i.e, Gatenby and Humphries, Penzhorn, Isthar)
b. From these principles and characteristics, list down the basic “Knowledge”, “Skills” and Attitudes” (KSA) that Participatory (Development) Action Research practitioners must have.

Full Marks: 30 points

3. Project Analysis and Evaluation Exercise. 

As you listen to the presentation on LPRV, take note of the key points about the project and why it positions itself as a form of participatory research and development project. 

Revisit the results of your naming and listing exercise in # 2. To what extent does LPRV conform or diverge from the principles and characteristics of Participatory (Development) Action Research that you have identified?

Imagine that you have been hired by CIDA and UBC-CHS to do a participatory monitoring and evaluation focusing on how gender awareness and gender analysis or considerations have been integrated in the LPRV project. Your first task is to design the participatory monitoring and evaluation process by (1) indicating who you are going to talk to in both Canada and Vietnam and (2) writing down a series of gender-aware questions that you are going to ask the Canadian and Vietnamese project participants in the course of your field evaluation. Formulate these gender-aware questions relevant to project evaluation. 

References:

1. L. Angeles, “Checklist of Questions to Ask About Gender Components and Principles of Localized Poverty Reduction Project”

2. L. Angeles, “Questions to Ask About Gender in the Commune Profiles”

Full Marks: 60 points

END

PBL Exercise # 3 –What to Do With Annotated Bibliographies– Mapping the Literature

The learning objectives for this PBL Exercise are:

· To understand the process and principles in doing feminist ethnography;

· To identify and address some of the ethical and methodological challenges in doing feminist ethnography; and

· To refine skills in writing annotated bibliography

· To develop skills in mapping secondary literature.

How do we use secondary materials in our research? For this exercise, we will learn how to use secondary literature in scholarly research, how to write a sample annotated bibliography, and how to use mapping techniques in planning and organizing the literature.

You will be given two reference materials for this exercise:

(1) An Annotated Bibliography on Participatory Action Research (PAR) written by two of Dr Angeles’ former students at SCARP, Helen Cain and Sarah Farina.

(2) Chapter 2 of Chris Hart, Doing a Literature Review (1998, 2005).

Your Tasks:

Using the PAR Annotated Bibliography by Cain and Farina and Hart’s Chapter 2, categorize using headings and sub-headings the readings, and develop a visual map based on these categories of the existing literature on Participatory Action Research.

Full Mark: 50 points

PBL Exercise # 4: Textual and Discourse Analyses

The learning objectives of this PBL Exercise are to:

· Understand the purpose, principles of discourse analysis as a feminist research method.

· Understand the research procedures, process and strategies in conducting textual and discourse analyses.

· Employ textual and discourse analyses in the reading of a short newspaper article.

1. Understanding Discourse Analysis as a Feminist Research Method

From the assigned readings from Maclaren and Dyck this week, explain how the authors  conducted discourse analysis, or what Nancy Naples called ways of “establishing the discursive framework” in developing a “materialist feminist discourse analysis”. In particular, explain how the authors gathered the data for their analysis and how she analysed those data. 

(NOTE: Explain therefore not so much what discourse analysis is, but how discourse analysis is employed as “praxis” that has material consequences for women and social movements and social change.)

Full marks: 50 points

2. Employing Textual and Discourse Analyses 

Using the guide questions in the handout “Textual and Discourse Analysis” (see below) and lecture today as reference, write a short 2-page (maximum) single-spaced essay that provides a textual/discourse analysis of this attached column by Margaret Wente in The Globe and Mail.

Full Marks: 50 points

TEXTUAL AND DISCOURSE ANALYSES

Principles and Techniques in Textual Analysis

Textual analysis may be seen as a three-fold process:

1. READING – a decoding process based on the commonality of linguistic practice and cultural and historical information shared by writer and reader.

2. INTERPRETATION – consists of making inferences, drawing out assumptions and implications, and noting the contradictions or what has been left out or repressed.

3. CRITICISM – critiquing the value system and the cultural codes embodied in the text.

These stages are not politically innocent activities.

They are also not discrete or separate. With reading as the base activity, interpretation and criticism may take place simultaneously.

Some Guide Questions in Textual Analysis:

The Purpose of the Text: 

· What goals does the author hope to accomplish in the composition and dissemination of the text?

The Author: 

· What profile of the author does the text yield? 

· What do we learn of the author’s personality, background and interests? 

· What is the nature of the author’s interest in the subject matter?

· What does the author reveal about his or her cultural standpoint?

The Audience:

· Who seems to be the intended audience?

· Why should such an audience be interested in the text, and why does the author wish to interest it in the subject?

The Means:

· How does the author try to persuade the reader to accept his or her own views?

· What sort of evidence and rhetorical devices does the author use to convince the reader?

· Does the author make any claims for which the author has insufficient evidence? 

· Why does the author make such a claim?

The Context:

· What are the circumstances or historical situation under which the text was written?

· What social, political, cultural information help us understand the author’s motivation for writing the text?

Some Guide Questions to Ask in Discourse Analysis:

· What are the concepts and ideas the texts/ participants/ narrators want to convey?

· What are the overt meanings in these concepts and ideas? What are the hidden ones?

· What discursive strategies can I see in the texts/ participants/ narrators that reinforce their claim to knowledge and expertise?

· What forms of consciousness or subjectivity are they imposing?

All these aspects demand interpretation based on certain parameters and perspectives, e.g. your understanding of class, gender and race issues.

Schoolgirls want to be the sexiest boy-toy on the block: Why?

By MARGARET WENTE

From Tuesday's Globe and Mail, 10 February 2004

The content of this column may offend some readers because of its frank sexual language.

Forty years ago, the Beatles went on Ed Sullivan and sang I Want to Hold Your Hand. Dads across North America went ballistic when their darling daughters brought home boyfriends with hair down to their collars.

Today, a rap star named 50 Cent has a song that goes like this: "Baby if you get on your knees, put me in your mouth and suck me off." He was nominated for five Grammys this year.

Dads across North America are going ballistic when they discover that their darling daughters have joined the Rainbow Club. Never heard of it? It's when girls line up to act out the 50 Cent song with a boy, and they all have different shades of lipstick on. It's happening in middle school. If you're not aware of this phenomenon, I refer you to last Saturday's story in The Globe's Focus section, titled Good Girls Do.

Am I allowed to be shocked now?

When Janet Jackson's nipple ornament was exposed on network TV, the fashionable reaction was to pooh-pooh the overkill and prudery of the official response. What's the matter with those folks? Can't they take the sight of a decorated nipple? Do they really think a flash of naked breast will corrupt the nation's youth?

Oh, how sophisticated we've all become.

Call me a member of the Morally Uptight Club if you want, but I'd argue that there's a direct connection between Janet Jackson's tit-flash and the outbreak of oral sex in middle school.

Justin Timberlake's grab at his singing partner's breast was the climax, if you'll pardon the expression, of a dance routine in which women writhed on the floor in costumes that, like Janet's, suggested a S&M orgy. The halftime show also featured a hip-hop singer repeatedly grabbing at his crotch. "Bet I'll have you naked by the end of this song," sang Mr. Timberlake, as he ripped off Janet's clothing. Since when did simulated sexual assault become cute?

Somehow, I think there's a bigger issue here than our conflicted attitudes about sex.

It's true that those who thought this display was a vulgar new low in popular culture haven't been paying attention. The kids became corrupted a long time ago. Justin Timberlake's simulated sexual assault was merely an unscheduled spillover of standard MTV culture onto a mainstream network. In case you haven't noticed, Madonna has been groping herself on stage ever since her Blonde Ambition tour. Britney Spears's sexually saturated Lolita act is so familiar it's passé. When the entire culture is telling little girls to be not only sexually precocious but hyper-sexed, is it any wonder that deviant behaviour is now mainstream?

At high-school dances in your neighbourhood, the girls are competing to service the quarterback. Each one hopes that if she's the most skillful, he'll like her the best. Take a look at the friends your daughter is having for a sleepover. Chances are that those kids in PJs are probably talking about BJs.

It's so liberated of us to celebrate lesbian sex on TV. When Madonna and Britney tongue each other, we laugh at it for being so hokey and contrived, but we don't get mad because we all know it's so, you know, harmless. So I guess it must be harmless when the guys at school egg on the girls to tongue-kiss each other while the guys watch, isn't it? Isn't it? I mean, they're not serious.

How did things get this far? Well, we were the liberated generation, weren't we? We were going to be more relaxed about these matters. We weren't going to impose our parents' stupid hang-ups about sex on our own kids. We weren't going to get all uptight over their perfectly natural sexual urges, or the chastity of our daughters. We weren't going to intrude on their privacy the way our parents did, or try to censor their music the way our parents did, or chaperone their parties and wreck their fun. We would trust them, the way our parents never trusted us.

Instead of guarding our daughters' virginity, we would teach them empowerment and self-respect. Now they think empowerment means being the sexiest little boy-toy on the block. So much for a generation of feminism.

What interests me is what sort of behaviour we tolerate and what we don't. Twelve-year-old girls who dress like hookers are fine. Boys who wave toy guns deserve to be severely punished. In Hamilton, some 14-year-olds were suspended from school for 20 days because they fired off a toy pellet gun at recess. Police were summoned, and it's possible the boys will be expelled.

We believe that violence, even of the simulated kind, is so toxic that we've got to exercise constant vigilance and zero tolerance. We won't even let our kids throw snowballs in the school yard. Meantime, those same kids are wondering if there's something wrong with them because they haven't had oral sex yet.

"Girl you know I like it when you climb on top/ Love muscles feel tighter than a headlock," sings 50 Cent in a song titled I Smell Pussy. He didn't win any Grammys this time. I suppose we should be grateful.

END

PBL Exercise # 5: Feminist Field Research
Ethical and Methodological Challenges in Doing Feminist Ethnography in International Contexts

Background:

Cindy Lee Wong (not her real name) is a M.A. Education Studies and Women’s Studies major at UBC. She is Canadian of half-British, half-Chinese parentage who could pass for a white because of her skin colour and facial features. She is planning to do field work for her MA thesis in China by doing a critical feminist, anti-racist and anti-colonial analysis of education program for girls in rural areas, using the case study of UNESCO and its programs in Western China. 

Part of her research design presented to her MA Thesis Committee reads:

“The purpose of this study is to understand how an international development agency, and its intermediaries, define and construct the problem of education for girls in rural areas of China.  This is a case study of the inter-government agency, United Nations Educational, Scientific, and Cultural Organization (UNESCO) in China.  The aims of this study are two-fold: 1) to understand how intermediaries, or partner organizations, influence UNESCO’s construction of this problem; and 2) to understand how UNESCO’s construction of girls’ education in China is addressed through the implementation of rural education projects.  

“My research objectives are:

1. To understand how international, national, local and intermediary institutions influence UNESCO’s construction of the problem of education for girls in rural China.

2. To understand how UNESCO’s construction of girls’ education in China is reflected in its implementation of rural education projects.

“I am using a critical feminist framework that includes anti-racist, anti-colonialist and social justice perspectives (Alcoff (1991), Mohanty (2003), Narayan (2000), Parker & Song (2001), Sandoval (1991), Smith (1987), Tuhiwai Smith (1999), Zack (1993)), to examine how an international development agency and its intermediaries construct the problem of girls’ education in rural China.  My framework ensures transparency of my location and uses feminist theories from majority world and western feminists who examine the situation of girls’ education in rural areas around the world (Li (1998), Mundy (1999), Naik (1982), Sohoni (1998), Stromquist, (1998)).
“In particular, I am interested in how UNESCO programs, partner organizations and staff interpret local conditions and contexts and then act upon the intersecting issues of gender, class and ethnic differences in order to work towards greater quality rural education in China.  How are identities of girls in rural areas and their educational needs constructed by an international donor agency, in particular by UNESCO Beijing office?  Which girls are being ‘targeted’ by UNESCO Beijing office’s education projects and why?  How is education for girls in rural areas problematized?  How are these identities of girls differentiated across ethnicity (given there are 55 recognized ethnic minority nationalities along with the Han majority)?  What are the implications of constructing girls’ identities? 

Another line of sub-questions I think is important to more clearly understand is the concept of ‘rural’ and how it is taken up in the institutional setting.  How is the concept of ‘rural’ understood by those at the institutional level who make decisions about girls’ educational challenges and opportunities?  Is the term ‘rural’ a code for lower class?  Or does it refer only to geographic location where girls live?  Or both?  How do staff understand and use this term?  Does  ‘rural education’ mean education in a rural setting of education of/for rural life?  What would the latter mean?  How is this related to perceived notions of ‘quality’ education by UNESCO and partner organization staff?  At this institutional level, what are the intersections of this meaning of ‘quality rural education’ with issues of gender, class and ethnicity?

In explaining her own personal interests in the research and how her own positionality and multiple identities have shaped her research directions, Cindy explains:

“My perspective and inquiry into the area of gender, education and development and more specifically, into the topic of girls’ formal schooling in rural China, is shaped and informed by my own experiences, my multi-racial identity and background.  My journey began with the stories I heard as a child about the obstacles my paternal grandmother (nai nai) faced in her desire for schooling as a young girl.  She was the oldest sibling in a family with two brothers living in the mountainous, rural regions of Fujian province.  It was not an option for her to attend school.  

“This journey took a new turn when I moved to China and lived in rural, peri-urban and urban areas for three years.  One of the purposes for my journey was to find and connect with my Chinese roots through long-lost relatives from 80 years past.  It is because of this desire and the lasting ties my relatives and I have developed, that my connection to and my understanding of my Chinese ancestral heritage have been enriched to a much greater breadth and depth beyond the stories I heard as a young girl.

“In these childhood stories my nai nai and my father would tell me about how much my nai nai and many women in our homeland of China “eat bitter” (chi ku)
.  Upon my return
 to China as an adult, these stories became no longer just audio and imaginary senses of my understanding of many women’s situation in China.  The ‘double burden’
 of reproductive and productive work was one of the realities that I saw and which several women in rural regions, including family members, told to me (Barlow, 1997).  These realities struck me with such immense force, it jolted the senses with which I previously processed the stories I heard.  All my senses came bursting alive; these voices, combined with my being immersed in their reality, are from female relatives with whom these women and I both know the common ancestral history we share.  We are of different worlds now, but in a strange way, we also come, at least partially, from the same world through our paternal grandparents.  How do these worlds meet, intersect, parallel with one another?  What is my role, my place (or not), in both of these worlds?  

“Through personal relationships, I have gained a greater understanding and appreciation of the hardships, joys and educational challenges and opportunities for young girls and women in my grandparents’ villages and surrounding rural areas.  The power of kinship and blood ties for me in these relationships have deeply and intricately added interweaving elements of feeling and emotion to my understanding of the stories I heard as a child.  This newer sense of coming to understand my family’s educational experiences have impacted me and motivated me deeply to desire understanding, on a broader scale, the educational experiences of girls in rural China today.”

She plans to use a combination of research methods in her field research, including oral interviews, narrative analysis, participant observation, and auto-ethnography. Part of her research design reads:

“Expert Interviews: Interviews will be with fully competent adult subjects/participants who are Heads of Projects in their respective organizations.  Each interview will be audio-taped and will be for two hours.  The initial interviewee is Head of the Education Unit at the UNESCO Office Beijing in China and is in charge of the design, implementation, evaluation and assessment of UNESCO’s education projects that are carried out in China.  Other expert interviews may occur with Heads of organizations working in partnership with UNESCO on education projects in China. 

“Participant Observation: Nature of the activities involves communication and personal interactions that I will have with staff and individuals who visit or telephone the UNESCO office.  It also includes observing how individuals involved in the education project at the local level where the project is being implemented interact with each other (i.e. teachers, officials, UNESCO or partner organization staff, youth, children, parents).  Thus, this study will also be conducted on the occasional time I accompany UNESCO staff on mission trips to locations where education projects are being planned or implemented. Method of recording is note-taking using words and drawings.  Observation does not allow for any identification of the subjects.  

“Secondary Use of Data:  Refers to the use of previously collected research data in existing databases on anonymous individuals.  Data to be used includes: UNESCO Beijing publications, implementation and evaluation reports, statistics and information used by UNESCO Beijing from other sources, documents published by UNESCO Beijing in collaboration with partner organizations and internet-researched articles, reports and documents.

“Auto-ethnography:  Analysis of my cultural location within a culture that is my heritage, but not a country I was born and raised in.  This method refers to journaling of my reactions, thoughts, conversations and my perceived understanding of others’ reactions to me while conducting my inquiry.  It includes constant, consistent self-reflexivity within the particular freedoms and restraints of researching in China and UNESCO.  I will also be documenting my role as both outside researcher and inside UNESCO intern.  This analysis is crucial to make transparent as it informs the lenses through which I conduct my research.”

Your Tasks:

Cindy is a very self-reflexive young feminist researcher who wants to “do the right thing” when doing field research in a society she identifies with but no longer completely an “insider” to that society. She has raised to her committee some potential ethical and methodological challenges that she anticipates to encounter in the field, but does know quite well how to address these.

In light of the above information, discuss the potential ethical and methodological dilemmas or challenges that Cindy might face in doing feminist ethnography based on the assigned readings for the week. 

After pointing out the potential ethical and methodological dilemmas, suggest ways on how Cindy might be able to overcome these dilemmas or challenges.  

In your answer to the problem, weave your response to the following questions:

· How should Cindy approach UNESCO and present herself and her research to the agency?

· How should Cindy “enter” the rural communities she wants to study? Who should she talk to and how?

· What will you tell Cindy about the “insider/outsider” debate within feminist ethnography that may help allay some of her fears in doing her fieldwork?

· What will you tell Cindy about “multidimensional standpoint framework” and how this could potentially inform her ethnographic research work?

(You might also want to pose Cindy some additional questions along these lines to help you further clarify your discussion and her own personal dilemmas)

Full Mark: 50 points

� To be able to eat bitter, or ‘chi ku’  (Mandarin pinyin), refers to one’s ability to withstand hardships and suffering without complaint regardless of the physical, mental or emotional pain inflicted.  In the oral stories I heard, eating bitter has always been spoken of as a virtuous quality to have because it portrays one’s strength of character.  And it was particularly virtuous for women of my nai nai’s era in her rural context to have.


� I use the concept of “return” not to refer as if I were physically born there, but to refer to the history that precedes me which has played and continues to play a large role in shaping me today.  It is the knowledge of this history and its embodiment in me—the history of myself in relation to my (patrilineal) ancestors—that I return to.  I simultaneously experience “belatedness” and “natality” of this history through this return.  See Natasha Levinson’s piece entitled, “Teaching in the Midst of Belatedness: The Paradox of Natality in Hannah Arendt’s Educational Thought” in Educational Theory, 47(4), 435-451.


� Although Barlow writes of Li Xiaojiang’s notion of the ‘double burden’, it must be noted that there are other scholars who speak of the ‘triple burden’ for women.  Caroline Moser is one of the pre-eminent scholars recognized for this notion.  In her book, Gender Planning and Development: Theory, Practice and Training (1993), she defines the third burden as community participation work where women often have responsibilities to ensure the provision and maintenance of scarce resources of collective consumption such as water, health care and education.
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